CURTAIN RAISER
Barry Stevens

In the beginning, I was one person, knowing nothing but my own experience.

Then I was told things, and I became two people: the little girl who said how terrible it was that the boys had a fire going in the lot next door where they were roasting apples (which was what the women said) – and the little girl who, when the boys were called by their mothers to go to the store, ran out and tended the fire and the apples because she loved doing it.

So then there were two of I.

One I always doing something that the other I disapproved of. Or other I said what I disapproved of. All this argument in me so much.

In the beginning was I, and I was good.

Then came in other I. Outside authority. This was confusing. And then other I became very confused because there were so many outside authorities.

Sit nicely. Leave the room to blow your nose. Don’t do that. That’s silly. Why, the poor child doesn’t even know how to pick a bone! Flush the toilet at night because if you don’t it makes it harder to clean. DON’T FLUSH THE TOILET AT NIGHT- you wake people up! Always be nice to people. Even if you don’t like them, you mustn’t hurt their feelings. Be frank and honest. If you don’t tell people what you think of them, that’s cowardly. Butter knives. It is important to use butter knives. Butter knives? What foolishness! Speak nicely, Sissy! Kipling is wonderful! Ugh! Kipling (turning away).

The most important thing is to have a career. The most important thing is to get married. The hell with everyone. Be nice to everyone. The most important thing is sex.  The most important thing is to have money in the bank. The most important thing is to have everyone like you. The most important thing is to dress well. The most important thing is to be sophisticated and say what you don’t mean and don’t let anyone know what you feel. The most important thing is to be ahead of everyone else. The most important thing is a black seal coat and china and silver. The most important thing is to be clean.  The most important thing is to always pay your debts. The most important thing is not to be taken in by anyone else. The most important thing is to love your parents. The most important thing is to work. The most important thing is to be independent. The most important thing is to speak correct English. The most important thing is to be dutiful to your husband. The most important thing is to see that your children behave well. The most important thing is to go to the right plays and read the right books. The most important thing is to do what others say. And others say all these things.

All the time I is saying, live with life. That is what is important.

But when I lives with life, other I says no, that’s bad. All the different other I’s say this. It’s dangerous. It isn’t practical. You’ll come to a bad end. Of course . . . everyone felt that way once, the way you do, but you’ll learn!
Out of all the other I’s some are chosen as a pattern that is me. But there are all the other possibilities of patterns within what all the others say which come into me and become other I which is not myself, and sometimes take these over. Then who am I?

I does not bother about who am I. I is, and is happy being. But when I is happy being, other I says get to work, do something, do something worthwhile. I is happy doing dishes. “You’re weird!” I is happy being with people saying nothing. Other I says talk. Talk, talk, talk. I gets lost.

I knows that things are to be played with, not possessed. I likes putting things together, lightly. Taking things apart, lightly. “You’ll never have anything!” Making things of things in a way that the things themselves take part in, putting themselves together with surprise and delight to I. “There’s no money in that!”

I is human. If someone needs, I gives. “You can’t do that! You’ll never have anything for yourself! We’ll have to support you!”

I loves. I loves in a way that other I does not know. I loves. “That’s too warm for friends!” “That’s too cool for lovers!” “Don’t feel so bad, he’s just a friend. It ius not as though you loved him.” “How can you let him go? I thought you loved him?” So cool the warm for friends and hot up the love for others, and I gets lost.

So both I’s have a house and a husband and children and all that, and friends and respectability and all that, and security and all that, but both I’s are confused because other I says, “You see? You’re lucky,” while I goes on crying. “What are you crying about? Why are you so ungrateful?” I doesn’t know gratitude or ingratitude, and cannot argue. I goes on crying. Other I pushes it out, says “I am happy! I am very lucky to have such a fine family and a nice house and good neighbors and lots of friends who want me to do this, do that.” I is not reason-able, either. I goes on crying.

Other I gets tired, and goes on smiling, because that is the thing to do. Smile, and you will be rewarded. Like the seal who gets tossed a piece of fish. Be nice to everyone and you will be rewarded. People will be nice to you, and you can be happy with that. You know they like you. Like a dog who gets patted on the head for good behavior. Tell funny stories. Be gay. Smile, smile, smile. . . . I us crying. . . . “Don’t be sorry for yourself! Go out and do things for people!” “Go out and be with people!” I is still crying, but now, that is not heard and felt so much.

Suddenly: “What am I doing?” “Am I going to go through life playing the clown?” “What am I doing, going to parties that I do not enjoy?” “What am I doing, being with people who bore me?” “Why am I so hollow and the hollowness filled with emptiness?” A shell. How has this shell grown around me? Why am I proud of my children and unhappy about their lives which are not good enough? Why am I disappointed? Why do I feel so much waste?

I comes through, a  little. In moments. And gets pushed back by other I.

I refuses to play the clown any more. Which I is that? “She used to be fun, but now she thinks too much about herself.” I lets friends drop away. Which I is that? “She’s being too much by herself. That’s bad. She’s losing her mind.” 

Which mind? 1.
********************
The foregoing account of Barry Stevens’ daily affliction with the counter-creative process called “growing up” calls the presumed upwardness of the process into question. What ultimately redeems her account is the question with which it concludes: “Which mind?” For only those who become awake to the universal human experience of seeming to be of “more than one mind” have a chance to further awaken to the universal One Mind. Recovering our metaphysical birthright of single-mindedness is the subject of the following statement on the subject of “creativity”. 
Creativity:  The Retention and/or Recovery of Unspoiled Genius

Noel and Heidy McInnis
Many people associate creativity with “genius,” which the Oxford English Dictionary defines as “Native intellectual power of an exalted type, such as is attributed to those who are esteemed greatest in any department of art, speculation, or practice; instinctive and extraordinary capacity for imaginative creation, original thought, invention, or discovery.” 2. According to this definition, genius and creativity are extraordinary. 

One of the most widely acknowledged so-called geniuses of the 20th century, R. Buckminster (“Bucky”) Fuller, disagreed with this view. He looked upon what others called “extra” ordinary as being literally what the two words jointly signify: more ordinary than usual. Fuller, who is most generally remembered as the inventor of the geodesic dome, was so accomplished in the fields of engineering, architecture, mathematics, natural philosophy and authorship, that many admirers likened him to Leonardo da Vinci. Nonetheless, when he was asked about his genius, he replied: 

I am convinced that neither I nor any other human being, past or present was or is a genius. I am convinced that what I have, every physically normal child also has at birth. There is no such thing as genius. Some children are less damaged than others. 3.
In Fuller’s view, genius is our ordinary default state, lack of genius is the exception, and the creative person is one who manages to be more ordinary than most folks. This is my view as well: for those children who are less damaged than others, ordinary creative genius prevails.

Poet Christopher Morley shared Bucky’s view:

The greatest poem ever known

Is one all poets have outgrown:

The poetry innate, untold,

Of being only four years old.

Still young enough to be a part

Of Nature's great impulsive heart,

Born comrade of bird, beast and tree

And unselfconscious as the bee--

And yet with lovely reason skilled

Each day new paradise to build,

Elate explorer of each sense,

Without dismay, without pretense!

In your unstained, transparent eyes

There is no conscience, no surprise:

Life's queer conundrums you accept,

Your strange divinity still kept.

Being, that now absorbs you, all

Harmonious, unit, integral,

Will shred into perplexing bits --

Oh, contradiction of the wits!

And Life, that sets all things in rhyme,

May make you poet, too, in time--

But there were days, O tender elf,

When you were poetry itself. 4.
If creativity is a function of “genius,” and genius is inherent in every one of us, then lack of creativity is a symptom of “damaged goods.” Just how, therefore, do we become what Fuller called “damaged children?” According to psychologist Abraham Maslow, who was a reigning “genius” of psychology in Bucky’s day, children are damaged by our “taming and transforming” of them:

I find children, up to the time they are spoiled and flattened by the culture, [to be] nicer, better, more attractive human beings than their elders . . . The ‘taming and transforming’ that they undergo seems to hurt rather than help.  It was not for nothing that a famous psychologist once defined adults as ‘deteriorated children.’

Those human impulses which have seemed throughout our history to be deepest, to be most instinctive and unchangeable, to be most widely spread throughout mankind, i.e., the impulse to hate, to be jealous, to be hostile, to be greedy, to be egoistic and selfish are now being discovered more and more clearly to be acquired and are not instinctive. They are almost certainly neurotic and sick reactions to bad situations, more specifically to frustrations of our truly basic and instinct-like needs and impulses. 5.
If creative genius is the rule, and lack of creative genius is the exception, then the exceptions are so frequent as to beg the rule. This is because the damage done to childhood creativity is no more exceptional than is creativity itself and is rather just ordinary to every child’s experience as signified in Barry Stevens’ account above.
One might think that schooling would provide an antidote to the affliction on childhood genius that Stevens describes. Yet all too often, children who are already “damaged goods” are further afflicted in the classroom, as illustrated by an incident cited on the School Art Therapy website’s in a commentary entitled “On Education”:

He always wanted to explain things, but no one cared.  So he drew. Sometimes he would draw and it wasn't anything. He wanted to carve it in stone or write it in the sky. So, he would lie out on the grass and look up in the sky. And it would be only him and the sky and the things inside him that needed saying. 

And it was after that he drew the picture. It was a beautiful picture. He kept it under his pillow and let no one see it. And he would look at it every night and think about it. And when it was dark, and his eyes were closed, he could still see it. And it was all of him. And he loved it. When he started school he brought it with him. Not to show to anyone but just to have it with him like a friend. 

It was funny about school. He sat in a square, brown desk. It was like all other square, brown desks. And he thought it should be red. And his room was a square, brown room, like all the other rooms. And it was tight and close, and stiff. He hated to hold the pencil and chalk with his arm stiff and his feet flat on the floor; stiff, with the teacher watching and watching. The teacher came and spoke to him. And she said it didn't matter! 

After that, they drew. And he drew all yellow and it was the way he felt about morning. And it was beautiful. The teacher came and smiled at him. "What's this?" she said. "Why don't you draw something like Ken's drawing… isn't that beautiful?" 

After that, his mother bought him a tie. And he always drew airplanes and rocket ships like everyone else. And he threw the old picture away. And when he lay alone looking at the sky, it was big and blue and all of everything, but he wasn't anymore. He was square inside, and brown. And his hands were stiff. And he was like everyone else. And the things inside him that needed saying, didn't need it anymore. It had stopped pushing. It was crushed. Stiff. Like everything else.

[This was reportedly written by a high school senior, two weeks before he committed suicide.] 6.
The creative “genius” with which we are ordinarily endowed is damaged by forces of conformity that are just as ordinary. Evidence of this verdict is presented in the chart on the next page, which compares the characteristics of highly creative persons with the characteristics and values of our society. The chart reveals that creativity is the opposite of conformity.7. In further illustration of this opposition, Dane Spotts wrote in Super Brain Power:

[To] be creative you need to break ‘idea rules.’ These are not really rules, but patterns of thinking. Every great discovery, invention, or advancement in a field broke an accepted ‘idea rule.’ . . .

Each new idea comes from a rule breaker. Columbus broke the rule that the world was flat. Henry Ford broke the rule that the internal combustion engine was impractical. John F. Kennedy broke the rule that a Catholic could not be elected President. The Beatles broke the rule that rock ‘n roll was not an art form. Almost every advance in art, science, technology, business, medicine and other fields has occurred when someone challenged the rules and tried a different approach. This demands unconventional thinking. It is a key aspect in unleashing your creativity. 8.
Given the “damage” done by our conformity to the chaotic patterning of conventional thinking, realized creativity tends to be the recovery of our buried childhood genius. As the great rule-breaking artist, Pablo Picasso, described his own recovery: “I used to draw like Raphael, but it has taken me a whole lifetime to learn to draw like children.” 9.
Creativity’s relationship to undercover genius is inherent in J. A. Smith’s definition of the creative process: “sinking down taps into our past experiences and putting these selected experiences together into new patterns, new ideas or new products.” 10. In his book, On Education, Alfred North Whitehead similarly addressed the creative process: “We must be aware of ‘inert ideas’ – that is to say, ideas that are merely received into the mind without being utilized, or tested, or thrown into fresh combination.” 
The implication for educators of this recombinative approach to the DNA-like conceptual patterning of our thought forms was also cited by Whitehead: “It should be the chief aim of a university professor to exhibit himself in his own true character – that is, as an ignorant man thinking, actively utilizing his small share of knowledge.” 11.  Ideally, we would all be thus at one with our own ignorance
It is in light of the above testimonies and evidence that we signify “creativity” as “unspoiled genius,” and accomplished creativity as “the retention and/or recovery of unspoiled genius, in liberation of one’s own self-expression.”
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